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By Term 1, 2017, I will have raised ESOL student achievement through targeted actions using inquiry, planning and teaching, so that ESOL students will have raised their standard of formal writing for academic purposes.
1. What are the priorities for my learners? How are they going in relation to these priorities?
The key things I found out about my students is that they all experience difficulty meeting the standard for formal writing especially for Level One and Two NCEA English Literacy and if they do achieve it, they find it difficult to improve to Merit or Excellence level.
2. What are my learning needs? What therefore are my learning goals? 
Reflection reinforced that I mostly have the skills and knowledge to help the students but need to investigate how my time is most productively used in ESOL class time. My aim to provide individual support to a number of students all with very individual needs. Further encourage my own teaching reflection and also student self-reflection on errors they make in their formal writing
I found out about my students by analysing entry assessments, Term One assessment results, observations in classroom, talking to colleagues, SNAP profiles, past NCEA results, student interviews and online surveys, parent/guardian meetings and previous ESOL Dept. reports. I studied samples of ESOL student formal writing, especially those which have not achieved in formal writing.  I need to better understand where the main writing errors were occurring and how I can help my ESOL students improve their writing for academic purposes.
3. Planning and participating in professional learning (PL). What PL will help me most?
I joined a PLG group which enabled me to use Scanning and Focusing.
 Scanning: General look of things, the big picture overall provision of teaching of formal writing and how I meet general needs of students in this area. Focusing: How I help individual students and how I can improve my own teaching practice
· How can I help raise ESOL student achievement in formal writing in English for academic purposes through my inquiry, planning and teaching so that by the Term 1 2017 I will have improved my teaching of formal writing and raised student achievement for NCEA literacy? 
4. Changed teacher knowledge and actions. What changes will I make to my practice? 
· Review my assessment tools and use the latest ELLP materials and levels evaluations
· Aligning ELLP levels with NZ Curriculum levels to make assessments more relevant within NZ education context
· Access and download ESOL teaching skills and strategies and store on Appraisal Connector
· Revisit TEXAXAS instruction sheet and display on class whiteboard to keep reinforcing importance.
· Discuss with online ESOL community and at CANTESOL meetings as to strategies used by other teachers
· Reflection reinforced that I mostly have the skills and knowledge to help the students but need to investigate how my time is most productively used within the ESOL class time to provide individual support to a number of students all with very individual needs.
· Encourage my own and student self-reflection on errors they make in formal writing 3. Planning and participating in professional learning. What PLG will help me the most?
5. What effect did my changed teaching have on outcomes for my learners?
· Students took some important steps to improve their writing organization
· When you encourage speaking, language use, vocabulary development, and grammar practice and revision, your students will find that the process of writing may not be as intimidating as they once thought it was.
· Students understood the connection between the spoken and written word and that by reading out their written work they could hear and correct their mistakes more easily. They used prewriting as a stage of the writing process, when the writer generates ideas for his writing. For ESOL learners, this is also an opportunity to generate vocabulary and grammatical structures that will be necessary for writing on a particular topic.
· They asked questions to find out new vocabulary or check grammatical structures and engaged their speaking abilities which helped their thinking and planning.
· Better use of topic sentences and TEXAXAS
· Peer Editing was one of the best resources for ESOL students as each student looked for any breakdown of meaning, confusion of organisation or topics not fully addressed or answered.
· Rewriting was seen as important as the rest of the steps in writing a complete answer. The students checked for errors in grammar, sentence structure, word choice and spelling and punctuation.
· Dictionary Using Apps as a very helpful resource for students. Whether they use a bilingual dictionary or an English only version, checking for spelling and misuse of words or word forms could be done here.
· Better use of sentence combinations and taking time to look at the sentence structure students are using most often. Instead of relying too heavily on simple sentences, using a quick review of grammar, combining sentences with coordinating conjunctions and using relative clauses.
6. What effect did it have on me as a teacher?
It reinforced that I need to see learning from my students' point of view. 
This led to more positive outcomes, for those particular ESOL students where Excellence is not a realistic goal for them this year. Setting manageable and achievable goals is important in my course delivery. I need to think carefully about students responses and reactions to what we are expecting of them and to break their learning up into small progressive steps.
This PLG reflection also linked into summary ideas based on additional research from "Make it Stick: The Science of Successful Learning" Peter C. Brown 
Helping ESOL students improve their writing for academic purposes takes time and results are not immediate.
Slow learning down and make it deeper. It takes time and effort for information to get encoded from your short term memory to your long term memory.
I have decided to take a term by term approach by choosing a key writing focus for each term. With exams imminent, I have been focusing on their essay planning as this is a key component to successful writing for external assessment, when analysing and responding to visual and written texts.
Already I have seen an
· improved student awareness of the role, planning has, when answering exam questions
· students are using the following techniques to answer exam questions.
10 minutes - You will have a specified time to write each essay. Aim to spend 10 minutes or longer planning and thinking. It will save you time overall and means you do most of the thinking at the start, allowing you to spend the rest of the time writing well-structured sentences and proof reading the final copy.
Study the question - The first thing is to study the question. You are not being asked to write everything you know about the text. You are being asked a specific question that needs an answer that is directly related to it.
Brainstorm - Be sure what the question is asking you, do a brainstorm. Simply write down everything relevant you can think of in brief notes and in no particular order just to get it out of your mind and on to paper 
Plan - Now organise the 'mess' that was your brainstorm into a well-structured essay.  Look at your brainstorm and begin to group ideas, include any more relevant factors or points that may come to you as you are planning. Start to order the paragraphs and try to see natural links between points or paragraphs to help the flow of the essay.
· Study and understand the question
· Brainstorm
· Plan
· Catch the examiner's eye
· Know your stuff

Overall I have found this PLG inquiry really productive and it has definitely helped me reflect and review my teaching methods and also to consider how students respond to my teaching and where I can continue to improve. It was also an excellent PLG group to work with, well led by Tam in an encouraging and empathetic manner. Insightful and interesting discussions flowed out of the meeting from a range of teaching perspectives.

